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ABSTRACT

The study was conducted on an incidental-
cum-purposive sample of 100 female adol escent
respondents of Patna town. The purpose of the
study was to compare them in terms of level of
aspiration, achievement motivation and
adjustment. It was hypothesized that (i) High and
low emotional maturity groups of respondentswill
differ significantly in terms of level of aspiration.
(i) High and low emotional maturity groups of
respondentswill differ significantlyintermsof need
for achievement. (iii) High and low emotional
maturity groups of respondents will differ
significantly in terms of adjustment. For the
purpose, Singh’s and Bhargava’s Emotional
Maturity Scale, Singh’s Level of Aspiration Scale,
Mukherjee’s Sentence Completion Test and
Mohsin’s Shamshad’s Bell’s Adjustment Inventory
were administered to measure the emotional
maturity, level of aspiration, need for achievement
and adjustment of the respondents respectively.
Besides these, a PDS was used to get the other
necessary information relating to the respondents.
The data were analysed using t-test. The obtained
results confirmed the hypotheses. It was concluded
that high emotional maturity is conducive to high
level of aspiration, high achievement motivation
and healthy adjustment.
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INTRODUCTION
Adolescenceisatransitional stage of growth

and development that bridges childhood and

adulthood. It is characterized by rapid physical,
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emotiond, psychological, and socid changesthat often pose significant challengesfor individuad snavigating
thiscritical period. Asadolescents strivefor independence and identity formation, their emotiona responses
become more complex, impacting how they perceivethemselves, rel ateto others, and managethe demands
of life. Among themost vita factorsinfluencing adol escent devel opment isemotiona maturity, whichrefersto
the capacity to understand, express, and regulate one’s emotions in a socially acceptable and constructive
manner. Emotional maturity plays a pivotal role in shaping adolescents’ need for structure and their ability to
adjudt to new Situations, expectations, and environments.

Thetermemotiona maturity encompassesawidearray of competencies, includingemotiona regulation,
impulse control, empathy, respons bility, self-awareness, and resilience. An emotiona ly matureadolescent is
morelikely to recognizeand managetheir emotions, empathi ze with peers, takerespongbility for their actions,
and adapt constructively to both successesand failures. In contrast, emotional ly immature adol escents often
exhibit impulsivity, emotiond ingtability, and difficulty in handling criticism or stress, and astrong dependency
onexternd validation. Thesecharacteristicscan hinder their ability to thrivein structured environmentssuch as
schoolsand families, where expectations, rules, and routinesarevital for devel opment.

Adolescentsinherently seek autonomy, yet they s multaneoudy requireacons stent framework to support
their growth. Thiscreatesaparadox whereadol escents desire freedom but benefitimmensey from structure,
including clear rules, predictabl e routines, and stable environments. Structure hel ps adol escents understand
boundaries, cultivate discipline, and devel op asense of respons bility. However, not all adolescentsrespond
amilarly to structure. Theextent to which adol escents accept, benefit from, or rebel againgt structureisdeeply
influenced by their emotiona maturity. Those with high emotional maturity often appreciateand internalize
structure asanecessary component for personal growth, whereasthosewith lower emotiona maturity may
view structureasrestrictive and respond with resi stance or mal adaptive behaviors.

Inthis context, emotiona maturity becomesasignificant determinant of how adolescentsadjust tothe
variousdemandsof life. Adjustment, broadly defined, isthe process of achieving harmony between the self
and the external environment. For adol escents, adjustment invol ves adapting to changing roleswithin the
family, increased academic demands, peer influences, identity exploration, and the pressures of social
conformity. Successful adjustment in adolescenceisclosely linked to mental hedl th, academic achievement,
and socia well-being. Adolescentswith higher emotional maturity demonstrate better adjustment in these
areasbecausethey aremore cgpable of handling stress, resolving conflicts, setting redistic god's, and building
meaningful relaionships.

Research in developmenta psychology underscores the dynamic interplay between emotional
devel opment and behavioral adaptation. Emotiona maturity enhancescognitiveflexibility, atrait that alows
adol escentsto respond to challenges and setbacksin constructive ways. Thisadaptability becomes essentia
in environmentsthat require consistent performance, such as schools, extracurricular activities, and family
responsibilities. Structured settings, when combined with supportive guidance, provide adolescentswith
opportunitiesto cultivate responsibility, time management, and decision-making skills. Emotionally mature
adolescentstend to navigate such environmentswith greater ease, whileemotionally immature adol escents
may exhibit avoidancebehaviors, defiance, or apathy, eading to mal adjustment.

Oneof thecritical influenceson emotiona maturity isthefamily environment. Parentsand caregivers
who provide consistent emotiona support, appropriatediscipline, and opportunitiesfor open communication
significantly contribute to their children’s emotional growth. Parenting styles authoritative, authoritarian,
permissive, and neglectful havevarying impactson emotiona development. Authoritative parenting, which
bal ances high expectati onswith emotiona warmth and responsiveness, is positively correl ated with higher
emotional maturity and better adjustment among adolescents. This parenting style also facilitates adolescents’
acceptance of structure, asthey perceiverulesasfair and supportiverather than oppressive.
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Peer relationshipsalso play asignificant rolein shaping emotional maturity and adjustment. During
adolescence, peersbecome central to emotiona support, identity validation, and socid learning. Emotionally
mature adol escentstend to form healthier peer relationships characterized by trust, empathy, and cooperation.
Theserdationships, inturn, act asbuffersagainst stressand contributeto positive adjustment. Conversaly,
emotionally immature adol escents may experience peer rejection, engagein risky behaviors, or strugglewith
group dynamics, al of which negatively impact their adjustment capabilities.

The educational system isanother structured environment where emotional maturity and adjustment
intersect. Schoolsdemand punctuality, discipline, academic performance, socid cooperation, and futureplanning.
Emotionally mature studentsare better equipped to manage academi ¢ stress, maintain motivation, and follow
institutional guidelines. They aremorelikely to seek help when needed, set achievable goal's, and bounce
back fromfailure. Emotional maturity also correl ates with problem-solving skills, enabling adolescentsto
addressinterpersona conflictsand academic challenges more effectively. Therefore, emotiona maturity
significantly contributesto both the acceptance of educationa structures and successful adaptation withinthe
school context.

Furthermore, emotional maturity influences adolescents’ coping mechanisms. Adolescents encounter a
variety of stressors, including academic pressure, familia expectations, romantic relationships, body image
concerns, and uncertainty about thefuture. Emotionally matureindividua stypicaly utilize constructive coping
srategiessuch as seeking socid support, engagingin physicd activity, or practicing mindfulness. Ontheother
hand, emotionally immature adol escents may rely on avoidance, aggression, or substance useto copewith
distress, which can lead to long-term mal adjustment. Thetype of coping strategy employed affects how
adolescents adjust to stressand influencestheir overal emotiona well-being.

Thecultura context asoimpactsemotiona maturity and adjustment. In collectivistic societies, suchas
India, emotiona restraint, respect for authority, and conformity to socid expectationsare often emphasi zed.
Adolescentsin such societiesmay experience conflicting pressures between traditional valuesand modern
individualigtic tendencies. Emotional maturity becomesamediator in resolving theseinternal and external
conflicts. Adolescentswho are emotionally mature are better ableto integrate cultural valueswhile also
devel oping apersona sense of identity and autonomy.

In conclusion, emotional maturity is not just a personal trait—it is a developmental necessity that significantly
shapes how adolescents engage with and adapt to their environments. It influencestheir need for structure,
their ability to thrive within structured settings, and their capacity to adjust to life’s complexities. Educators,
parents, psychologists, and policy-makers must recognize the centrality of emotional maturity in adol escent
development and work collaboratively to create environmentsthat nurturethisqudity. Programsthat promote
emotional intelligence, salf-reflection, resilience, and socia competence can foster emotional maturity and,
consequently, better adjustment outcomes. As adol escentstransition into adulthood, equipping them with
emotiona maturity becomesnot just beneficia but essentid for their holistic devel opment and successinlife.

Review of Literature

Singh, Y. & Bhargava, M.™ (1990) in their research, Singh and Bhargava devel oped the Emotional
Maturity Scale to assess adolescents’ emotional competence. Their findings showed that emotionally mature
adol escents demonstrated higher self-control and adaptability, hel ping them accept structured routinesin
schoolsand familiesmore positively. Emotional instability waslinked with poor adjustment and resistanceto
rules. Kaplan, H. B.? (1996) K aplan explored the psychol ogica devel opment of adol escentsand emphasized
that emotiona maturity actsasabuffer against maadjustment. Hefound that emotionaly immature adol escents
struggled morewith authority and structured expectations, often resulting in behaviora problemsand academic
underachievement. Mangd, S. K.” (2006) Mangd identified emotiond maturity asakey predictor of adolescent
adjustment in academicand socia settings. His study showed that those who displ ayed emotiona maturity
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weremorelikely to benefit from school structure, engagein cooperative behavior, and adjust better to socid
demands. Mayer, J. D., Salovey, P, & Caruso, D. R.® (2000) the trio’s work on emotional intelligence
highlighted thelink between emotiona awarenessand successful adjustment. Their research suggested that
adolescents with high emotional intelligence—a component of emotional maturity—could navigate structured
environmentslike school systemswith greater efficacy and emotiond stability. Saraswat, R. K. & Gaur, J. S°
(1981) Saraswat and Gaur’s study on adolescent self-concept and emotional maturity concluded that
adol escentswith strong emotiona maturity showed better rol e acceptance and adjustment within structured
family and school roles. Their self-concept was al so more stable, further supporting structured learning
environments. Desal, M.# (2002) Desai examined urban adol escentsand found that thosewith grester emotional
maturity had better coping mechanisms, responded morepositively to school discipline, and exhibited lower
levelsof gtress. Structured environmentswere seen asguiding rather than confining by emotionally balanced
adolescents. Cole, P. M., Martin, S. E., & Dennis, T. A.2(2004) their longitudinal researchinto emotion
regul ation during adol escencefound that emotional maturity, through salf-regulation, significantly predicted
adolescents’ adjustment across academic, peer, and family domains. Adolescents with stronger emotional
regul ation were more compliant with structure and had fewer conduct issues. Chauhan, S. S.2 (2002) Chauhan
emphasized theroleof emotional maturity in adol escent disciplineand behavioral adjustment. Hisresearch
underlined that emotionally mature adol escentswere more accepting of structured classroom environments,
contributing to better academi ¢ performanceand socid behavior. Santrock, J. W.8 (2007) in hiscomprehensive
text on adol escent devel opment, Santrock highlighted emotional maturity asacritica trait for developmenta
success. Hereported that emotionally mature adol escents showed higher resilience, better decision-making,
and anincreased ability to adjust to the chall enges posed by structured ingtitutional settings. Bar-On, R.*
(1997) Bar-On’s model of emotional-social intelligence included emotional maturity as a core component.
Hisfindingsconfirmed that emotionaly matureadol escents had enhanced interpersond skills, better adaptaility,
and ahigher tolerancefor structureand authority, facilitating more effective adjustment in socid and academic
settings. Sharma, R.1 (2010) in acomparative study of school-going adol escents, Sharmafound significant
differencesin adjustment |l evel sbased on emotional maturity. Adolescentswith high emotiona maturity were
morelikely tofollow school rules, maintain regul ar study schedul es, and experiencefewer emotiond outburdts,
indicating smoother adaptationto structured systems.

Purpose: The purpose of the study isto compare respondents of high and low emotional maturity
groupsonlevel of aspiration, need for achievement motivation and adjustment respectively.

Hypotheses
() Highandlow emotional maturity groupsof respondentswill differ significantly intermsof level of
aspiraion.
(i) Highandlow emotiona maturity groupsof respondentswill differ significantly intermsof need for
achievement.

(i)  Highandlow emotiond maturity groupsof respondentswill differ significantly intermsof adjustment.
Method of Sudy
Sample
The study was conducted on 100 femal e adol escent respondents of Patnatown using incidenta -cum-

purposive sample. The respondentswere sel ected in such away they must beequal (N =50 each group) in
respect of high and low emotiona maturity groups. In other respect they were matched so far aspracticable.

Tools Used
() Emotional Maturity Scale by Singh and Bhargavawas used to measure emotional maturity of the

respondents.
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(i)  Singh’s Level of Aspiration Scale was used to measure level of aspiration of the respondents.

(i)  Mukherjee’s Sentence Completion Test was used to measure the need for achievement of the
respondents.

(iv)  Mohsin Shamshad Bell’s Adjustment Inventory was used to measure the adjustment of the respondents.
(v) A Persona Data Sheet was employed to get the necessary information about the respondents.

Results and Inter pretations

Table01.: t-ratio showing the difference between high and low emotiona maturity groups of respondents
level of aspiration measure

Variable | Groups | N | Mean | SD | t-ratio | df P
Emotional | High 50 1812 |398 |5.01 98 | <01
Maturity | Low 50 | 14.06 |4.15

Itisclear from thetable-01 that respondents bel onging to high emotional maturity groupissuperior to
therespondentsof low emotiona maturity group reatingtoleve of aspiration (t =5.01; df = 98; P<.01). Thus
first hypothesisisretained. Adol escentswith high emotiona maturity excel in aspiration levelsbecausethey
possess sel f-awareness, emotional control, and resilience, enabling them to set realistic goalsand persist
despiteobstacles. Conversdy, adolescentswith low emotiond maturity show impulsivity, poor stresstolerance,
and | ow confidence, which hinder motivation and achievement-oriented aspirations.

Table02: t-ratio showing thedifference between high and low emotiona maturity groups of respondents
on need for achievement measure

Variable | Groups | N | Mean | SD | t-ratio | df P
Emotiona | High 50 | 80.25 | 4.45 8.17 98 | <.01
Maturity | Low 50 | 7273 | 4.69

Itisclear from table-02 that high emotiona maturity group of adolescents manifest high need for
achievement significantly (t=8.17; df =98; p<.01). Thushypothesisno. (2) isretained. Thefindingsmight be
interpreted as under. Adolescentswith high emotiona maturity excel in need for achievement becausethey
display self-confidence, perseverance, and emotiona stability, which promote god-directed behavior and
effectivecopingwithfailure. In contragt, thosewith low emotiona maturity often experienceemotiond instability
and fear of failure, reducing their motivation to achieve and succeed.

Table03: t-ratio showing the difference between high and low groups of emotiona maturity on adjustment

measure
Emotional | N | Mean SD | t-ratio | df P
Maturity
High 50 | 62.24 | 4.69 8.77 08 | <.01
Low 50 | 70.31 | 455

Theresultsdisplayedintable-02 clearly indicated the superiority of high emotiona maturity group over
low emotional maturity groupin respect of adjustment (t = 8.77; df =98; P<.01). Thus, the second hypothesis
isaso retained. Adolescentswith high emotional maturity show sound adjustment becausethey possess self-
control, empathy, and emotional balance, hel ping them handl e stress and maintain heal thy rel ationships.
Conversdly, adolescentswith low emotiona stability facemood swings, impulsivity, and poor coping skills,
leadingtodifficultiesinsocia, emotional, and persond adjustment.

CONCLUSIONS

1. Highemotiona maturity amongst femal eadolescentsisconduciveto highleve of aspiration.
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2. Highemotiond maturity amongst femal e adol escentsis conduciveto high need for achievement.
3. Highemotiona maturity amongst femal e adol escentsis conduciveto sound adj ustment.
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