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ABSTRACT

ORIGINAL ARTICLE The present study was conducted on a
sample of 80 normal children and 80 mentally
retarded children. Normal and mentally retarded
children were identified on the basis of the scores

obtained on Mohsin General Intelligence Test. The

< study intended to compare the two groups of

children in terms of their cognitive style, anxiety

and conservatism. It was hypothesized that

mentally deficient children as compared to their

mentally normal counter partswould befound more

Author field dependent, lessanxiousand |less conser vative.

Anxiety was measured with the help of Snha

Kamlesh Kumar Santosh, Ph.D. Anxiety Scale, Conservatism was measured using

E-mail : shanticom.hall@gmail.com* Mohsin C-Scaleand Cognitive style was measured

using Witkin’s Embedded Figure Test. The obtained

datawereanal ysed by using t-test. Theresults, thus,

obtained confirmed all the three hypotheses. It was

shodhsamagam1@gmail.com concluded that mentally retarded children are more

field dependent, lessanxious and | ess conser vative
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x INTRODUCTION

Intellectud disability, oftenreferredto asmenta

Plagiarism Checker X - Report retardation (although the term “mental retardation” is
Originality Assessment no longer commonly used in many professiona and
5% clinical contextsdueto itsnegativeconnotations), isa
2 condition characterized by limitationsin intellectual
Overall Similarity functioning and adaptive behavior, which affectsan
individual’s ability to perform everyday tasks. Itis a
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a2 e oeeq,one M€ | of seveerity, and individualswithintellectual disabilities
may experience difficulties in learning, social

interaction, and communication.
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The study of cognitive styles, anxiety, and conservatism among childrenwith intellectud disabilities
presents an important areaof psychol ogical research. Cognitive stylerefersto the preferred way individua
processes information, makes decisions, and organizestheir thoughts. It encompasses elements|like how
individuas perceivetheir environment, how they focus attention, and how they approach problem-solving.
For childrenwithintellectud disabilities, understanding their cognitivestyleiscrucid asit can provideinsaghts
intotheir learning difficulties, communication barriers, and emotional responses.

Anxiety, ontheother hand, isapsychologica condition characterized by fedlings of unease, worry, and
fear, which can haveboth physiologica and psychologicd manifestations. Inchildrenwithintellectud disabilities,
anxiety can be more pronounced dueto the challengesthey faceintheir daily lives. Theinability to fully
comprehend socid situations, difficulty expressing emotions, and experiencing an environment that may be
lessunderstanding and supportive can contributeto heightened level sof anxiety. It isessentia to recogni zethe
impact that anxiety can haveontheoverdl well-being of childrenwithintellectud disabilities, asit canimpede
their socid integration, academic performance, and emotional development.

Consarvatism, inthiscontext, refersto thetendency tofavor familiar or traditiona waysof thinking and
behaving, which may limit one’s ability to adapt to new experiences or changes. Children with intellectual
disahilities often exhibit conservative cognitive and behaviord tendencies. Thisconservatism could bearesult
of cognitivelimitations, which makeit chalenging for them to process or adapt to new information, or it could
be acoping mechanism in responseto the unpredictability of theworld around them. These children may
prefer routine and predictability asit providesasense of safety and control in an environment that might
otherwisefed overwhelming or uncertain.

Theinterplay between cognitive style, anxiety, and conservatismin children withintellectud disabilities
isacomplex one. Research hasshownthat children withintellectua disabilitiesoften haveauniquecognitive
stylethat candiffer fromthat of typicaly devel oping children. They may rdly more heavily on concretethinking,
have difficulty understanding abstract concepts, and may strugglewith flexibility in problem-solving and socia
interactions. Thesecognitivelimitationscanincreasethe r susceptibility to anxiety, asthey may haveaharder
time understanding social cues, navigating new environments, or managing uncertainty. Additionally, the
conservativetendenciesin their cognitive and behaviora responses can serveasameansof copingwiththe
chalengesthey face. However, it isessentia to acknowledgethat thesetendenciescan asolimit their potentia
for growth and adaptationin social and educational settings.

Therelationship between anxiety and conservatismisa so critica inunderstanding how childrenwith
intelectud disabilitiesrespond to changesinthelr environment. A highly anxious child may becomeevenmore
resistant to change, preferring to stick tofamiliar routinesand patterns. Thismay further reinforce conservative
behaviors and create a cycle where the child’s anxiety prevents them from engaging with new experiences,
thuslimitingtheir opportunitiesfor learning and deve opment. Conversdly, fostering environmentsthat promote
coping strategiesfor anxiety and provide opportunitiesfor gradua change can hel p mitigatethesechalenges,
alowing childrento better manage anxiety whilea so encouraging cognitiveflexibility and adaptation.

In conclusion, exploring theroles of cognitivestyle, anxiety, and conservatism among children with
intellectud disabilitiesisessentia for understanding their unique challenges and needs. Thesefactorsplay a
sgnificant rolein shaping their behavior, emotiond responses, and socid interactions. Addressing thesedements
through tail ored interventions canlead to moreeffective support strategies, enabling children with intellectua
disabilitiestothrivein both educationa and socia contexts. Aswe better understand theintersection of these
factors, wecan improvethelivesof childrenwithintellectua disabilities, providing them withthetoolsto
navigateaworld that may otherwise seem confusing, overwhelming, and limiting.

Review of Literature
Dauset a .2 (2006) explored cognitive stylesamong children with intel lectua disabilities, finding that
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childrenwith 1D tend to use morerigid, concrete cognitive gpproacheswhen problem-solving. Thesechildren
strugglewith abstract thinking and exhibit difficultieswhen asked to generaizelearned materia. The study
emphasizesthe need for interventionsthat cater to these cognitive stylesby offering more structured, concrete
learning environmentsand providing opportunitiesfor flexiblethinking. Matson and Nebe -Schwa m® (2007),
it wasfound that childrenwithintellectud disabilitiesexperiencehigher level sof anxiety comparedtotypicaly
developing children. The study noted that anxiety manifestsin variousforms, including generdized anxiety,
separation anxiety, and socid anxiety. Theseanxietiesoften go unrecognized dueto communication difficulties,
which may lead toincreased behaviora issues, such asaggression or withdrawa . Theauthors suggested that
addressing anxiety in children with 1D requires acombination of behavioral interventionsand supportive
communication strategies. A research article by Emmerling et d .2 (2008) examined thelink between cognitive
development and emotional well-beingin childrenwithintellectua disabilities. Thestudy highlighted how
cognitivedeficitsin children with 1D may hinder their emationd regul ation and increase susceptibility to anxiety.
Theauthorsnoted that children with ID often display lessemotiond resiliencedueto alimited capacity for
abgtract thinking, which can complicatetheir coping mechanismsin stressful Stuations. Theroleof conservatism
inthebehavior of childrenwithintelectud disabilitieswas explored by Klinger and Dawson’ (2001) Their
research showed that children with ID tend to favor routineand familiarity, exhibiting res stanceto change.
Thisconservatism can manifest in variousways, including rel uctanceto try new activitiesor engagein novel
socid interactions. Thestudy concluded that structured routines are beneficid but must be paired with gradud
exposureto new experiencesto hel p these children devel op flexibility and adaptability. A study by Chouinard
and Lgoie! (2014) examined the rd ati onship between cognitive stylesand learning disabilitiesin childrenwith
intellectual disabilities. The researchers found that children with 1D often exhibit a “field-dependent” cognitive
style, meaningthey rely heavily onexterna cuesand struggletofilter irrd evant information. Thiscognitivestyle
canimpedelearning, especidly in unstructured or complex environments. Thestudy highlighted theimportance
of adapting teaching methodsto the cognitive profilesof thesechildren, focusing on bresking downinformation
into manageabl e chunks. A review by Herring et a .6 (2015) focused on the rel ationshi p between anxiety and
behaviora problemsin childrenwithintellectua disabilities. They found that anxiety isoftenlinkedtoincreased
chalenging behaviors, such as sdf-injury, aggression, and tantrums. Thereview suggested that interventions
amed at reducing anxiety, such as cognitive-behaviora therapy (CBT), can be effectivein mitigating these
behaviors and improving the child’s emotional regulation. The study emphasized the need for individualized
approachesto address both the cognitive and emotional challengesfaced by these children. Research by
Harrower and McDona d* (2002) examined how socia anxiety affectschildrenwithintellectua disabilitiesin
group settings. The study indicated that childrenwith ID areat agreater risk of socia anxiety, particularly in
unfamiliar environmentsor peer interactions. Anxiety canimpair their ability to initiateand maintain socia
relationships, leading to socid isolation. Theresearchersrecommended that interventionstarget socid skills
trainingin combinationwith anxiety-reduci ng techniquestoimprovesocid functioning. Inastudy by McDougle
et a.1? (2014), theauthorsinvestigated the rel ati onship between adaptive behavior and anxiety in children
withintellectud disabilities. They found that childrenwith lower adaptive functioningweremorelikely to
experiencehighlevesof anxiety, particularly in Situationsrequiring independent decis on-making or problem-
solving. Thestudy emphas zed theimportance of focusing on both anxi ety management and improving adaptive
behavior skills, such asdaily living and socid interaction abilities. Research by Valsiner™ (2005) examined
how cognitive flexibility, or the ability to adapt one’s thinking to new situations, plays a role in anxiety and
consarvaismin childrenwithintdlectud disabilities Childrenwith ID often demondiratel ow cognitiveflexibility,
makingit difficult for themto adjust to new experiencesor copewith changesinroutine. Thisrigidity inthought
and behavior can increase anxiety and reinforce conservative tendencies. The study recommended that
interventionsfocus on promoting cognitiveflexibility through gradua exposureto changein asupportive
environment. A study by Hastings et a.> (2005) explored how parental behaviorsinfluenceanxiety levelsin
childrenwithintdlectud disabilities. Theresearchfound that overprotective parenting, where parentsexcessively
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monitor or limit their child’s activities, could exacerbate anxiety. Children with ID who had parents who
promoted i ndependence and problem-solving skillswerelesslikely to experience excessve anxiety and more
likely to show adaptive behaviors. The study highlightsthe need for family-centered interventionsthat focus
onfosteringindependencein children with I D whilemanaging anxiety. A metaranalysisby Lang et a .8 (2010)
reviewed theeffectiveness of cognitive-behaviord interventions(CBT) in managing anxiety among children
withintdlectud disgbilities Theandyssfoundthat CBT wasparticularly effectivein reducing anxiety symptoms
inchildrenwith mildto moderateintellectud disabilities. Thestudy also highlighted theimportanceof tailloring
CBT interventionsto the cognitive abilitiesof these children, using smpler language, visua aids, and more
structured techniquesto ensure engagement and effectiveness.

Objective

Therewerethree objectivesof the present study. Firstly, it wasintended to compare the normal and
mentdly retarded childrenin termsof cognitivestyle. Secondly, it wasintended to compare the both groups of
childreninterms. Lagtly, it wasintended to comparethetwo groupsof childrenintermsof conservatism.

Hypothesis

H, Thementaly retarded children would befound morefield dependent whilenormal childrenwould be
found morefiedindependent.

H, Ascomparedtonormal children, thementally retarded children would have poor level of anxiety.

2

H, Thementaly retarded children ascompared totheir normal childrenwould befound lessconservative.

Method of Sudy
Sample: Anincidental-cum-purposive sample consisting of 80 normal children having1.Q. ranging
from 90to 110 and aso 80 mentally retarded children having 1.Q. ranging from 50to 70 wereidentified and
selected. Thechildren of both groupswere malesbel onging to Patnatown. Normal children were selected
from among students of high schools. Mentally retarded children were selected from thelocd rehabilitation
homes meant for mentally retarded children. The samplewere matched so far aspracticable other thanthe
condition of research.
Research Tools
I. A Persona DataBank (PDB) prepared by the researcher himself was used for collecting necessary
information about the respondents.

ii. MohsnGITwasusedforidentifyingthenormal and thementally retarded children.

iii.  Witkin’s Embedded Figure Test was used for identifying the field dependent and the field independent
respondents.
iv.  SinhaAnxiety Test wasused for measuring anxiety of therespondents.

V. Mohsin Conservatism Scalewas used for measuring conservatism of the respondents.

Results and Interpretations

Table01: Showing thesignificance of difference between Normal and Menta ly Retarded Groups of
Childrenintermsof perceptiontime

Children N | Mean SD SE t df p
Normal 80 | 11245 | 19.17 | 214
: <.
Mentally Retarded | 80 | 175.26 | 20.85 | 2.33 1981 | 158 01

Itisobviousthat the mentally retarded children having amean score of timetakenin perceiving picture
ismuch higher than thenormal children. The difference between thetwo meansisfound highly significant (t=
19.81, df =198, p <.01) The mean score of timetaken in perceiving pictures by mentaly retarded childrenis
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higher than that of normal children because cognitive processing, attention span, and perceptua speed are
oftenimpairedinmentally retarded children. They typicaly facechdlengesininterpreting visua stimuli, organizing
sensory input, and forming accurate perceptionswhich delaystheir response. In contrast, normal children
possessmoreefficient cognitiveand perceptud abilities, alowing quicker picturerecognition andinterpretetion.
Mentally retarded respondents are morefield dependent and lessfield i ndependent compared to normal
respondents becausethey often havelimited cognitiveflexibility, reduced andytica skills, and weaker capacity
for abstract thinking. Fidd dependenceinvol vesreiance on externd cuesand difficulty separating detailsfrom
the surrounding context, whichismorecommoninindividua swith cognitiveimpairments. In contrast, normal
respondentstypically exhibit better-devel oped cognitive structures, enabling them to processinformation
moreindependently and analytically.
Table02: Showingthesignificanceof difference between Normal Childrenand Mentaly Retarded
Childrenintermsof anxiety

Children N | Mean SD SE t df p

Normal 80 | 6548 | 1919 | 181
10.16 | 158 | <.01
Mentally Retarded | 80 | 40.69 | 14.69 | 1.64

The results displayed in table—02 showed higher level of anxiety (M = 65.48) on the part of the normal
children ascompared to the mentally retarded children (M = 40.69) Thusthe second hypothesisisstrongly
confirmed. Thedifference between thetwo meansishighly significant (t = 10.16, df =158, p<.01) Mentaly
retarded children manifest poor level s of anxiety compared to normal childrenrespondentsduetother limited
emoationd regulation, immature coping mechanisms, and heightened sengtivity tounfamiliar or stressful Stuations.
Ther cognitiveand emotiona development isstill inprogress, makingit harder for themto understand, express,
or manageanxiety effectively. In contrast, normd children usualy have moredevel oped psychol ogicd resources
and lifeexperiencesto handle stressand anxiety more constructively.

Table03: Showing thesignificance of difference betweenthe Normal Children andthe Mentally Retarded
Childrenintermsof conservatism

Children N | Mean SD SE t df p
Normal 80 | 60.17 | 1198 | 1.34
: 158 | <.01
Mentally Retarded | 80 | 4454 | 10.07 | 1.12 2

The results given table—03 showed that the mean of normal children (M =60.17) is much less than the
mean of mentally retarded children (M = 44.54) and the difference between thetwo meansissignificant (t=
8.93, df = 158, p <.01) Thusthethird hypothesisisal so retained. Normal respondents are often found to be
more conservativethan mentd ly retarded respondents because conservatism involvesaconscious preference
for traditional norms, stability, and resistance to change—concepts that require higher cognitive awareness,
socid learning, and va ue-basad deci 9 on-making. Mentaly retarded individual smay lack the cognitive maturity
or socia exposureto form or adhereto such structuredideol ogica beliefs, making their responses appear less
conservative dueto limited conceptua understanding rather than deliberate openness.

CONCLUSIONS
()  Normd childrenaremorefiddindependent whereasmentdly retarded children aremorefield dependent.

(i)  Normal children aremore proneto anxiety and therefore, manifest higher anxiety scorethan mentally
retarded children.

(i) Normd children aremore conservativethan mentally retarded children.
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