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ABSTRACT

ORIGINAL ARTICLE It was intended to compare mild (N = 30)
and moderate (N = 30) cerebral palsy childrenin
terms of their learning skills (motor, self-help,
functional academic, recreational and leisuretime
activities skills). It was hypothesi zed that Mild and
moderate groups of cerebral palsy children will
differ significantly from one another in terms of
learning skills: (i) motor skill, (ii) self-help skill,
(i11) function academic skill and (iv) recreational
and leisure time activities skills. For data
Author collection, the respondents were administered

. . Seguin Form Board and MD PS to measure
Rajni Kumari, Ph. D. intelligence and learning skills. The obtained data
E-mail : rgjnikumari 1118@gmail.com were treated using t-ratio. The hypothesis were
confirmed. It wasfound that mild group of cerebral
palsy children excelled over moderate group of
cerebral palsy children in terms of learning skills
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Successful school adjustment can enhance students’
educationa outcomes, their socia relationships, and
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their mental well-being. However, for many students, adjusting to school is not always asmooth or easy
process. Numerousfactorsinfluence how well sudents adjust to the demands of the school environment, and
self-esteem playsacrucia rolein thisadjustment. Furthermore, various educational problems can either
hinder or facilitate the adjustment process, impacting the students’ overall experience in school.

Inexploring school adjustment, it isessentid to recognizetheinterconnectednessof different psychologica
and socid factors, particularly self-esteem, with broader educationa challenges. Self-esteem, defined asan
individual’s overall sense of self-worth or personal value, is a critical determinant of how students perceive
themsdvesand ther abilities. Studentswith high self-esteem tend to gpproach chalengesinamorepositivelight,
showing resilienceintheface of setbacks, and often experiencegreater academic success. In contrast, sudents
withlow sdlf-esteem may struggl eto engage with schoolwork, avoid socid interactions, and exhibit atendency
toward academic underachievement, dl of which canlead todifficultiesin adjusting to the school environment.

Educationa problems, ranging from academic difficultiesto interpersona challenges, can exacerbate
issueswith school adjustment, particularly for studentswith low self-esteem. Academic problemssuch as
poor grades, learning difficulties, and alack of engagement with the curriculum may lead to feelings of
inadequacy, reinforcing negative saf-perceptions. Socid problems, such asbullying, exdusion, and difficulties
inmaking friends, can further isolate students, diminishing their self-worth and making it even harder for them
to adjust to the school environment. Thus, school adjustment isacomplex processthat involvesnot only
academic successbut al so the ability to copewith social, emotional, and personal challenges.

Thisintroduction examinestherelationship between school adjustment, self-esteem, and educational
problems by delving into the factors that influence students’ adjustment to school. It considers how self-
esteem interactswith academic performance, peer rel ationships, and emotiona well-being, and how these
factors collectively shape students’ ability to adjust to their school environment. Moreover, it explores the
impact of educational problems on students’ psychological functioning and their adjustment to school. Through
thisanays's, weamto better understand the complexities of school adjustment and therolethat self-esteem
and educational problems play in shaping students’ experiences and outcomes.

School adjustment involvesthe process of successfully integrating into various aspectsof the school
environment. Thisincludes not only academic achievement but also the ability to form and maintain positive
rel ationshipswith peersand teachers, aswell asthe capacity to managetheemotiona and behaviord chalenges
that may ariseinaschool setting. The process of adjustment ishighly individual, shaped by persond, socid,
and environmental factors. Self-esteem, as a key psychological factor, significantly influences a student’s
ability to adjust to school. High sel f-esteem promotes positive coping strategies, resilience, and persi stence,
which contributeto better adjustment outcomes. Conversely, low self-esteem can lead to negative coping
mechani sms, avoidance behaviors, and fedingsof helplessness, al of which hinder successful adjustment.

Self-esteem playsanimportant rolein both academic and socid adjustment. Studentswith high self-
esteem aremorelikely to engagein classroom activities, seek hel p when needed, and persistintheface of
academic chalenges. They arealso morelikely to devel op positive peer relationships, contributingto asense
of belonging and emotiona support withintheschool community. These positiveexperiences, inturn, reinforce
their self-esteem, creating acycleof positive adjustment. On the other hand, studentswith low self-esteem
may internalize academic or socid difficulties, viewing these chdlenges asevidence of thelr inadequacy. This
canresultinalack of motivation, withdrawa from socia interactions, and academic disengagement, further
impeding their ability to adjust to the school environment.

Educationd problemscantakemany forms induding academicdifficulties learning disabilities, behaviora
issues, and socid chdlenges. These problemsoften present significant barriersto school adjustment, particularly
for sudentswith low self-esteem. Academic difficulties, such aspoor grades, test anxiety, or learning disabilities,
can createfedingsof fallureandinadequacy. For studentswith low self-esteem, these academic strugglesare
often percelved asareflection of their persona worth, leading to further disengagement from school and a
lack of motivationtoimprove.
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Behaviora problems, including difficulty following rules, poor impulsecontrol, and disruptivebehaviors,
can aso hinder school adjustment. Theseissues may |ead to negative interactionswith teachersand peers,
resultingin socid reection, excluson, and disciplinary actions. The experience of being disciplined or ostracized
can severely damage a student’s self-esteem, creating a vicious cycle of poor adjustment and further behavioral
issues. Studentswho face academic and behavioral difficultiesmay also beat greater risk for mental health
issues, such asanxiety and depression, which can further complicatetheir ability to adjust to schoal.

In addition to academic and behavioral problems, socia challengesaso play acrucia rolein school
adjustment. Bullying, exclusion, and peer pressure areal commonissuesthat many studentsface. Students
who experiencesocid difficultiesoften fed isolated and unsupported, which can lead tofedingsof londliness,
sadness, and low sdlf-worth. For studentswith low self-esteem, these experiences are especia ly damaging,
asthey may internalize negative socid interactions and perceive themsel ves as unworthy of friendship or
acceptance. Socia exclusion can also |ead to academi ¢ disengagement, as students may withdraw from
school activitiesor avoid participating ingroup work, further hindering their adjustment.

There aionship between self-esteem and educationd problemsishbidirectiona . Educationa problems
can negatively affect self-esteem, whilelow self-esteem can exacerbate educational difficulties. For instance,
studentswith learning difficulties may struggleto keep up with their peersacademicaly, leadingto frustration,
self-doubt, and diminished self-worth. This can create a negative feedback |oop, where poor academic
performancelowerssdf-esteem, whichin turn affectsfuture academic performance. Similarly, studentswith
low sdlf-esteem may have difficulty seeking help or advocating for themsealves, leading to further academic
and socid problems.

Conversdly, positive experiencesin the school environment can help build self-esteem, whichinturn
facilitates better school adjustment. Supportiverdationshipswith teachers, peers, and family members, dong
with successin academic tasks, can promote asense of competence and self-worth. As students develop
greater confidencein their abilities, they becomemoreresilient to setbacks, moreengagedin school activities,
and better ableto copewith social and academic chalenges.

Inconclusion, school adjustment isacomplex and multifaceted processthat issignificantly influenced
by both self-esteem and educationa problems. Self-esteem playsacentra rolein determining how students
perceive and respond to the challenges of the school environment. High self-esteem fosters positive coping
strategies, academi c engagement, and socia integration, whilelow self-esteem can lead to disengagement,
isolation, and academic difficulties. Educationa problems, including academic struggles, behaviora issues,
and socid challenges, can create additiona obstaclesto school adjustment, particularly for studentswith low
sef-esteem. Understanding there ationshi p between sl f-esteem, educationd problems, and school adjustment
isessentia for deve oping effectiveinterventionsand support sysemsthat hel p sudentsnavigatethechalenges
of theeducational experienceand achievetheir full potentid.

Reviews of Literature

Baumeister et a.%, (2003). Thisreviewed by Baumeister and colleagues discusses the reciprocal
relati onshi p between salf-esteem and academi c achievement. It suggeststhat studentswith higher self-esteem
aremorelikely to experience academic success, asthey engagewith their studies moreactively and show
persistencein overcoming challenges. On the other hand, academic failure can lead to adecreasein self-
esteem, cresating avicious cyclethat negatively impacts school adjustment. Reddy,? (2010). Reddy’s review
focusessed onthelink between school adjustment and mental healthissues, such asanxiety and depression.
It highlightshow poor school adjustment dueto academic struggles, bullying, or socia isolation can contribute
to mental health difficulties. Adolescentswith low self-esteem are particul arly vulnerableto these problems,
whichfurther hinder their ability toengagein theschool environment and negatively affect academic performance.
Wentzel ,*° (1998). Wentzel’s reviewed emphasizes the importance of peer relationships in school adjustment.
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Studentswith high salf-esteem tend to deve op stronger, more supportivefriendships, which provideemotiona
and socid support, aiding their school adjustment. However, studentswith low self-esteem may experience
difficultiesforming peer reaionships, leadingto socid i ol ation and ahei ghtened risk of academic disengagement.
Lambornet d.®, (1991) discussed how the family environment can influence students’ self-esteem and school
adjustment. Family support, warmth, and positivere nforcement are associ ated with higher sdlf-esteem, which
inturn supportsbetter academic and socid adjustment. Conversely, lack of family support can contributeto
educational problemsand hinder school adjustment. Salmela-Aro & Nurmi®, (2004) explored how self-
esteeminfluences academi ¢ performance and adjustment. Thereview indicatesthat ssudentswith higher salf-
esteem exhibit better school performance, haveamore positive attitudetoward school, and aremorelikely to
participateactively in cass. Low salf-esteem, however, can lead to poor academic outcomes, disengagement
from school, and socid withdrawadl.

Harter* (1999) examined how sdlf-esteemimpactsbehavior and school adjustment. Studentswithlow
sdf-esteem aremorelikely to engagein disruptive behavior, which caninterferewith both thelir academic and
socid adjustment. Behaviora problems, including aggression and withdrawal, often stem from alack of
confidence inone’s abilities, leading to further difficulties in school. Nansel et al.”, (2001) examined the effects
of bullying and peer victimization on school adjustment. Studentswho arebullied or marginalized by their
peers often experience adeclinein salf-esteem, which hamperstheir ability to adjust to school. The negative
impact of bullying iscompounded for studentswith already |ow self-esteem, | eading to withdrawal from
academicand socid activities. Ggjar 2 (1993) reviewed focuses on sudentswith learning disabilitiesand how
their self-esteem and social adjustment are often compromised dueto academic difficulties. These students
frequently face challengesin schoal, including stigmatization and social exclusion, which affect their self-
esteemn and hinder their overd| adjustment. Thereview emphas zestheimportance of providing thesestudents
withtailored interventionsto improve both their academic and social experiences. Wentzel™ (2002) explored
how teacher-student rel ationships affect school adjustment, particularly for studentswith low self-esteem.
Positiveteacher support hasbeen showntofoster higher self-esteem andimproveboth academic performance
and social integration. On the other hand, studentswho feel unsupported by teachersare morelikely to
experienceacademic difficultiesand emotional distress, which canlead to poor school adjustment. Kerniset
a ., (2000) investigated therel ationshi p between sel f-esteem and school engagement over time. It findsthat
adolescentswith high self-esteem aremorelikdy to engage with school, attend classesregularly, and perform
well academicdly. In contrast, sudentswithlow self-esteem aremorelikely to disengage from school activities,
leading to academic problemsand difficultiesin adjusting to the school environment. Chiu & Hong? (2007)
examined how cultura factorsinfluencethere ationship between sdf-esteem and school adjustment. Indifferent
cultural contexts, theimportance of self-esteem varies, and thewaysin which sl f-esteem impactsacademic
successand socia adaptation differ. For example, in collectivist cultures, group harmony and socid approval
may play amoresignificant rolein school adjustment than individua self-esteem. Thisreview highlightsthe
need to consder cultura context when examining the rel ationship between sl f-esteem and school adjustment.

Thesereviewsdemonstrate how self-esteemisintricately linked to school adjustment. Both academic
and socid challenges, such asbullying, learning disabilities, and behaviora problems, can haveasignificant
impact on students’ self-esteem, which in turn affects their overall adjustment to the school environment. The
reviews also emphasize the importance of providing targeted support to students, such as teacher
encouragement, peer relationships, and family involvement, to help improvether self-esteem and facilitate
better adjustment outcomes.

Objective

Thestudy intended to compare adol escentsof high andlow salf-esteem groups, high and low educationa
problemsgroupsand maleaswell asfemal e groups of adolescentsintermsof their school adjustment.
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Hypothesis
H. Highandlow sdf-esteem groupsof adolescentswill differ sgnificantly intermsof their school adjustmen.

1

H, Highandlow educationa problem groupsof adolescentswill differ sgnificantly intermsof their school

2

adjusmen.
H, Madeandfemadeadolescentswill differ significantly intermsof school adjustment.

3

Method of Sudy
Sampleused

The sample comprised of 120 high school students selected from among the high school s of Patna
based onincidental -cum-purpos ve sampling technique. They were sel ected equally based on sex-difference
(Boys: 60; Girls: 60) Samplewas matched so far aspracticable.

Toolsused
1. Self-prepared Personal Data Sheet was used to seek the necessary information about the student
respondents.
2. Student Problem Inventory by Dr H.B. Bandami was used to measure educational problem/ stress
amongst students.
3. High School Adjustment Inventory by Singh and Sen Guptawas used to measurethe school adjustment
amongst students.

Results and Inter pretations
Table01: Showingacomparison between students of high and low self-esteem on school adjustment

Variable | Group | N | Mean | SD | t-value | df p

High 45 | 2044 | 4.67
Self-esteem Low 75 | 2748 | 542 7.57 118 | <.01

Theresultsof table-01 clearly reved ed that mean on school adjustment of the group of respondents of
high self-esteem group islower (Mean=20.44) than the mean (Mean=27.48) of group of respondentsof low
s f-esteem group. Thet-va ueshowing thesignificanceof difference between two meanswasfound sgnificant
(t=7.57; df = 118; p<.01). Studentswith high self-esteem excel in school adjustment because they possess
confidence, resilience, and apositive sdlf-image, which hel p them copewith academic and socid chalenges
effectively. They are morelikely to form healthy peer relationships, seek support when needed, and engage
actively inschooal life, unlikelow self-esteem studentswho may withdraw or strugglewith self-doubt.

Table02: Mean, SD and t-va ue showing comparison of high school studentsof high and low educational
stressgroupsintermsof their school adjustment
Variable | Groups | N | Mean | SD | t-value| df P
Educationa | High 70 | 28.06 | 5.64
Stress Low 50 | 2071 | 529 | =0 | 118 <01

Itisevident from result table-02 that educationd stressisasignificant contributor to school adjustment.
Thehigh educational stressgroup of students manifested higher mean (Mean=28.06) than students of low
educational stressgroup of students (Mean=20.71) on school adjustment. Thesignificancedifference means
wasfound significant (t=7.35; df =118; p<.01). Studentswithlow educationd stressexcd inschool adjustment
becausethey experiencelessanxiety, alowing themto focus better, participate actively, and maintain positive
relationships. Their mental clarity and emotiona balance hel p them adapt to academi c demands and socia
environments, unlike high-stress students who often face emotional exhaustion, concentration issues, and
withdrawal from school activities.
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Table03: Comparison between boy and girl adolescentson school adjustment
Variable Groups| N | Mean | SD | t-value | df P

. Boys 60 | 2271 |4.32

Sex-difference Girls 60 12716 | 4.10 578 |118 | <.01
Itisclear from result table-3 that girlsexcelled (Mean =27.16) over boys (Mean = 22.71) on school

adjustment measuresignificantly (t =5.78; df = 118; p<.01). Fema e students often excel over male students

in school adjustment dueto stronger emotional regul ation, better communication skills, and greater socia

connectedness. They aremorelikely to seek support, follow rules, and engagein cooperativelearning, which

enhancesther ability to adapt academicaly and socidly. In contrast, ma e students may strugglewith expressing
emotionsand seeking help.

CONCLUSION

() Highsdf-esteemisconduciveto sound school adjustment and vice-versa.
(i)  Low educational stressisconduciveto sound school adjustment and vice-versa.

(i)  Boysmanifest sound school adjustment ascompared to girlsisconduciveto sound school
adjustment and vice-versa.
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