Arvind Kumar
Page No. 1704 - 1710

SHODH SAMAGAM &,
g -
- @
ISSN : 2581-6918 (Online), 2582-1792 (PRINT) ‘Y 2 v ®
— e

Sudy Habit among School Sudentsin Context of Some Prominent
Educational Components

Arvind Kumar, Ph. D.
Rajiv Nagar, Patna, Bihar, INDIA

ABSTRACT

ORIGINAL ARTICLE The study under reference intended to
examine the influence of academic achievement
motivation, educational aspiration, educational
interest and academic anxiety on study habit
amongst school students. It was hypothesized that
there will be significant difference between high
and moderate (i) academic achievement
motivation, (ii) educational aspiration, (iii)
educational interest and (iv) academic anxiety

4 groups of students in terms of their study habit.
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aspects of academiclife. Understanding how study
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habitsaffect arange of educationd outcomessuch asacademic achievement, motivation, educationa aspirations,
educational interest, and academic anxiety can provide valuableinsightsinto how students can optimizetheir
learning experiences.

Academicachievement refersto theextent to which astudent has mastered the curriculum and achieved
their educational goals. Researchindicatesthat studentswho engagein effective study habitsaremorelikely
to perform better in their academic endeavors. Effective study habits may includeregular study routines,
proper time management, the use of appropriate study materials, and adisciplined approach to homework
and assgnments. These practicesfoster adegper understanding of content, the devel opment of critical thinking
skills, and theability to retain and apply knowledge in assessments.

For instance, studentswho cons stently schedule tudy sessions, break down complex tasks, and review
materid regularly aremorelikely to perform better in examsand assignments. In contrast, studentswho lack
structured study habits may strugglewith academic performance, |leading to poor grades and dissatisfaction.
Therefore, thereisadirect rel ationship between study habits and academi c achievement, which underscores
the importance of cultivating healthy, effective study habits early in a student’s educational journey.

Academic motivationrefersto theinternal or external factorsthat driveastudent to pursue academic
success. Motivationisthecatalyst that propel s studentsto engagewith their coursework, participate actively
incdlass, and strivetoward achieving their academic god s. The connection between study habitsand motivation
isreciprocal: good study habits canlead to higher level sof academic motivation, whilemotivated sudentsare
morelikely to devel op and maintain productive study habits.

Studentswith high academic motivation aregenerally morewilling toinvest timeand effort in studying,
asthey seevalue and purposein their education. They tend to devel op study routinesthat align with their
gods, and their cons stent effort often resultsin positive academic outcomes. Conversaly, studentswho lack
motivation may find it difficult to commit to regular study sessions, leading to procrastination and subpar
academic performance. Thus, a student’s motivation is both a product and a precursor of effective study
habits, highlighting the interdependence between thesetwo factors.

Educationa aspiration refersto thelevel of education that astudent hopesto achieve, which often
extendsbeyond their current academic situation and isaligned with their long-term career gods. Aspiration
can influence a student’s attitude toward learning, their persistence in academic tasks, and their desire to
engagein challenging subjects. Strong study habitsare closaly linked with high educationa aspirations, as
students who are determined to achieve ambitious educational goalstendto bedisciplinedintheir study
routines.

Studentswith clear aspirationsfor higher education or professiona successarelikely to develop the
study habits needed to meet the challenges of their academic path. These habits might include goal-setting,
planning for long-term proj ects, and the di sciplined review of materia sto ensurethorough understanding. On
theother hand, studentswho lack clear educationd aspirationsmay not prioritizetheir sudiesor investtimein
deve oping strong study habits, which can hinder their ability to achievelong-term academic godls.

Educational interest refers to a student’s engagement and curiosity about learning. Students with high
educationa interest arenaturaly inclined to expl oretopics beyond the curriculum, participatein discussions,
and engage in independent study. Effective study habits can significantly enhance a student’s interest in academics
by makinglearningmoreorganized, rewarding, and fulfilling. For example, sudentswho employ activelearning
techniques such assummarizing information, teaching peers, or using visud aidstend to find academic work
moreengaging and stimulating.

Interestinasubject iscrucia for degp learning and intellectual growth. Studentswho actively cultivate
study habitsthat encourage expl oration and creativity are morelikely to maintain astrong interest in their
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education, whichinturn leadsto better academic performance and achievement. Onthe contrary, students
who aredisengaged or overwhel med by disorgani zed study practicesmay loseinterest in subjects, leading to
adeclineinoveral academic performance. Therefore, fostering both educationd interest and study habitsare
mutually reinforcing processesthat contribute to long-term academi ¢ success.

Academic anxiety isacommon emotiona responseto the pressures and challenges of academiclife.
Students may experienceanxiety rel ated to upcoming exams, assignments, or concernsabout their academic
future. Research has shown that poor study habits are often asignificant source of academic anxiety. When
studentsfed unprepared for assessmentsor overwhelmed by their workload, they aremorelikely to experience
dressand anxiety. Thelack of effectivetimemanagement, failureto review content regularly, and disorganization
instudy routines contributeto feelings of anxiety and gpprehension.

On the other hand, students who devel op effective study habitstend to experience less academic
anxiety. Structured study routines, proper time management, and early preparation for examsa low students
tofed more confident and in control of their academic tasks. These studentsarelesslikely to procrastinate,
leaving themwith adequatetimetoreview and internalize course material. Thissenseof preparednessreduces
anxiety, increases salf-confidence, and ultimately improves academic performance.

Thedeve opment of good study habitsisessentia for achieving academic successand fostering positive
educationd experiences. These habitsdirectly influence severa key factors, including academi c achievement,
motivation, educationa aspiration, educationa interest, and academic anxiety. By cultivating effective study
habits, studentscan enhancetheir learning outcomes, stay motivated, and develop adeeper interestintheir
studies, al whilereducing academic anxiety. Educators, parents, and studentsthemsal vesmust recognizethe
critical rolethat study habits play in shaping educational trgectoriesand work together to foster environments
that encouragedisciplined, organized, and proactivelearning strategies. Thisholistic gpoproach not only promotes
academic excd lencebut d so contributesto theoverdl well-being of sudentsthroughout their academic careers.

Review of Literature

Zimmerman'! (2002) examined therel ationshi p between sdlf-regul ated | earning (acomponent of study
habits) and academic achievement. The study found that studentswho employed self-regul ation strategies,
including goa -setting, timemanagement, and self-monitoring, achieved higher academic outcomes. This
emphasi zesthat good study habitsdirectly contributeto better performancein academic assessments. Britton
and Tesser® (1991) investigated thelink between time management skills and academic performance. Their
findings showed that studentswho structured their study time effectively were more successful academicaly.
The study concluded that studentswho alocate sufficient timefor studying and adhereto schedulestend to
perform better in exams compared to their peerswho procrastinate. Pintrich and De Groot® (1990) explored
therole of motivation in academic performance. They found that studentswith higher intrinsic motivation
(engagement inlearning for persond sati sfaction) displayed better study habitsand academic outcomes. This
suggeststhat studentswho are motivated aremorelikely to adopt productive study practicesthat enhance
learning. Lent, Brown, and Larkin® (1987) examined how educationa aspirationsinfluenceacademic behaviors.
Their researchindicated that studentswith high educationa aspirations often devel oped strong study habits,
asthey understood the importance of sustained effort and effectivelearning practicesin achievingtheir goals.
These studentsaremorelikely to engagein proactive studying and set redli stic academic goals. Schunk©
(2001) focused on the impact of educational interest on students’ learning behaviors. Schunk found that
studentswho had high interest intheir subjectswere moreinclined to adopt activelearning strategiessuch as
sdf-testing, summarizing, and seeking additiona resourcesouts dethe curriculum. Thesebehaviorsdignwith
effective study habitsthat enhance both knowledge retenti on and academic performance. McK eachie’ (1986),
reported that academic anxi ety isoften linked to poor study habits. Studentswho lack organizationa strategies
and engageinlagt-minutecramming aremorelikdy to experience anxiety. Conversdly, studentswith structured
study routinesreport lower anxiety levels, asthey fed moreprepared and confident intheir academic abilities.
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Jeynes® (2007), theresearcher examined how study habitsimpacted the academic performance of high
school studentsinthe United States. Jeynesfound that studentswho regularly engaged in study practicessuch
asreviewing notes, reading ahead, and us ng mnemonic devices had higher academic achievement compared
to those who did not have consi stent study routines. Boekaertsand Corno? (2005) discussed theinterplay
between self-regul ation, motivation, and study habits. They argued that self-regulated |learners, who actively
monitor their learning processes, tend to adopt more effective study strategies, leading to better academic
outcomes. Mativation was a so seen asadriving force behind the use of self-regul ation techniques. Fanand
Chent* (2001) explored there ationshi p between parenta involvement and academic achievement, specificaly
looking at how parents influence their children’s study habits. The study revealed that when parents were
involved in setting routi nes, encouraging reading, and hel ping with homework, studentstended to develop
better study habits and exhibited higher academi ¢ achievement. Bembenutty* (2009) stated that collegestudents
who actively engaged in strategi ¢ study habits, such as setting specific goalsand monitoring progress, were
moresuccessful academicaly. The study highlighted theimportance of devel oping independent learning habits
and how these habitsarelinked to motivation and academic successin higher education. Misraand M cK ean?
(2000) expl ored therel ati onshi p between academic stress, study habits, and performancein adolescents. The
research found that studentswho had poor study habits, such as cramming and ineffectivetime management,
experienced higher levelsof stress, which negatively affected their academic performance. In contrast, Sudents
with consistent study routineswereless stressed and performed better academically.

These studies demonstrate that effective study habitsare crucia for academic achievement and well-
being, influencing factorslike motivation, educationa aspirations, interest in subjects, andlevelsof academic
anxiety. Itisclear fromtheliteraturethat studentswho devel op organized, self-regulated, and efficient study
habitstend to perform better academically, experiencelessanxiety, and maintain higher level sof motivation
andinterestintheir education.

Objectives
Thestudy intended to comparetwo split groups of students based on academi ¢ achievement motivation,
academic aspiration, academicinterest and academic anxiety in termsof their study habit.

Hypothesis
(i) Therewill besgnificant differencebetween high and moderate academi c achievement motivation groups
of student respondentsin termsof their study habit
(i)  Therewill besgnificant difference between high and moderate educational aspiration groupsof student
respondentsintermsof their study habit
(i)  Therewill besignificant difference between high and moderate educationa interest groupsof student
respondentsin termsof their study habit.

(iv)  Therewill besignificant difference between high and moderate academic anxiety groups of student
respondentsin termsof their study habit.

Method of Study Design
Between comparison group design was used.
Sample Used
The sample comprised of 150 ma e students selected from among high school s of urban Patna (Class-

IXth, Xth), They were sel ected usingincidentd -cum-purposive sampling technique. The samplewere matched
inrespect of sex, inhabitation, SES and other conditions of the present research.
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Tools Used
Thefollowing measureswere used:
() A PDSwasemployedto seek the necessary information about the respondents.
(i) Study Habit Inventory by Patel, B.V. to measure study habit.

(i) AcademicAchievement Mativation Scaleby DeB. and Singh C.M.P. was used to measure academic
achievement motivation.

(iv) Educationa Aspiration Scale by Sharmaand Guptawas used to measure educationa aspiration.
(v) Educationa Interest Scaleby Kulshrestha S.P. to measure educational interest.
(vi) AcademicAnxiety Scaleby SinghA.K. and Sen GuptaA.S. to measure academic anxiety.

Resultsand I nterpretations

Table01: t-table showing significance of difference between high andlow academic achievement
motivation groups of student respondents on the measure of study habit

Variable Groups | N | Mean | SD | t-value(df-148) p
Academic Achievement | High 53 | 182.63 | 5.63 15.63 <01
Motivation Moderate | 97 | 166.84 | 6.81 ' '

Theresultsdisplayed by table-01 reveal ed that academic achievement motivation isasignificant
contributor to study habit the high (N =53) and moderate (N = 97) academi c achievement motivation groups
of studentsdiffered on the measure study habit. It wasfound that high academic achievement motivation
group of student excelled in study habit (Mean 182.63) over moderate academic achievement motivation
group of student (Mean=166.84). The difference between the meanswas examined usingt-ratiowhichwas
(t=15.53; df = 148; p<.01) It was concluded that academi c achievement motivation isasignificant to habit.
High academic achievement motivation group of adolescentsare motivated and enthusiastic possessing high
need structure dimensions namely high need for achievement, level of aspiration leadingto excel intermsof
study habit for prosperousfuture as compared to their counterpart adolescentswho are comparatively less
interested and have apathy attitude towardstheir future plan. Asweknow that person having high academic
achievement motivation possesshigh desireto achievegood gradeat school toimprove academic performance
for getting good job, business or profession. Under such condition they are highly interested and thereby
devel op good study habit (awell and organized follow-up planinadvancewith suitabletimetable) ascompared
tother counterpartsbel onging to low academic achievement motivation group.

Table02: t-table showing significance of difference between high and moderate educationa aspiration
groupsof student respondents on the measure of study habit

Variable Groups | N | Mean SD | t-value(df-148) p
Edu_catl_onal High 56 | 189.26 | 5.27 1281 <01
Aspiration Moderate | 94 | 176.54 | 6.84

Theresultsdisplayed by result table-02 clearly indicated thefact that educationd aspirationisasgnificant
contributor to study habit. It wasfound that high educational aspiration group (N = 56) of student excelledin
study habit (M ean-189.26) over moderate educational aspiration group (N =94) who werefound having
comparatively poor study habit (Mean-176.45). Thet-va ue showing significance of difference between means
wasfoundsignificant (t=12.81; df = 148; p<.01). Educationd aspiration wastreated as S gnificant contributor
to study habit. In other senseit isfound that educational aspiration isconduciveto study habit. Asweknow
that educationa aspiration ischaracterized by desire, hope, am, goasrelating to educationd affarsfor strive
to success. Thus, adolescents bel onging to high educational aspiration group possess comparatively high
desireto achieve successin relationto educationd affairs. They arefound having hope, aim and favourable
goa sabout their career. They devel op good study habit and excel over their counterpart in respect of study
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habit, academic affairs including academic achievement. It isto be noted here that good study habit is
characterized with organized, systematic with suitabletimetableto befollowed in want of good academic
performance.
Table 03: t-table showing significance of difference between high and moderate educational interest
groupsof student respondents on the measure of study habit
Variable Groups | N | Mean SD | t-value(df-148) p

Educational | High 51 | 180.22 | 4.92 1237 <01
Interest Moderate | 99 | 168.84 | 6.17

Theresultsof table-03 clearly indicated that educational interest isconduciveto study habit. In other
sense, educational interest isthe significant contributor to study habit. It wasfound that studentsbelongingto
high educational interest group excelled (M ean= 180.22) over low educational interest group of students
(Mean=168.84 ) on the measure Thet-value showing the difference between the (N = 51) and moderate (N
=99) educationa interest groups of studentswasfound significant (t=12.37; df = 148 p<.01) Educationa
interest isaprominent contributor to study habit. It isto be noted herethat group of adolescentsbelongingto
high educational interest group possess comparatively highlevel of attention, curiosity, motivation, focus,
concern, goa directedness, worthiness, awareness desire etc. as compared to adol escents holding lower
level of thesefactorsunder referencel eading to excel in sound study habit for want of good results, good job,
good performancein future.

Table 04 t-table showing significance of difference between high and moderate educational anxiety groups
of student respondents on the measure of study habit

Variable Groups | N | Mean SD | t-value (df-148) p
Educ_:atlonal High 92 | 166.25 | 6.42 12.33 <01
Anxiety Moderate | 58 | 178.06 | 5.19

Theresultsof table-04 clearly reved ed that academic anxiety Significantly influence study habit amongst
students. Itisclear intheresultsthat high (N =92) and low (N = 58) academic anxiety groups of students
differ sgnificantly onthe measureof study habit. The moderate academic anxiety group of studentsexcelled
(Mean 178.06) over students of high academic anxiety (Mean 166.25) group of students on the measure of
study habit. Thet-val ue between the meanswasfound significant (t =12.33; df = 148 p< 1) Academic
anxiety isfound asaprominent and significant contributor to study habit. High academic anxiety group of
adol escents possess higher leve of vague, unpleasant emotiona statewith qualitiesof apprehension, dread,
distressand uneasinessin rel ation to academic affairs as compared to adol escents bel onging tolow academic
anxiety groups. Asaresult adol escents bel onging to |ow academic anxiety group are more atracted towards
their future progpect including their goasintheform of service, businessor profession. Ontheother hand high
academic anxiety group arelacking behind dueto highlevel of inhibition, disturbance or disruption. Under
such condition. therespondentslack their interest in academic affairsleading to manifest poor study habit.

CONCLUSIONS

() Highacademic achievement motivationisconduciveto sound study habit among studentsand vice-
versa,

(i)  Higheducationa aspirationisconduciveto sound study habit among studentsand vice-versa
(i)  Higheducational interest isconduciveto sound study habit among studentsand vice-versa.
(iv) Moderateacademicanxiety inlikely to conduciveto sound study habit among studentsand vice-versa.
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