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ABSTRACT

ORIGINAL ARTICLE The present study was conducted on a
sample of 200 respondents belonging to
conservative and liberal groups equal in number.
The purpose was to compare them on self-
actualization dimension of psychological
empowerment in relation to locus of control and
conservatism. It was hypothesized that (i) there
will be significant difference between respondents
of internal locus of control group and external
locus of control group on self-actualization
Author measure, (ii) there will be significant difference
. _ between conservative and liberal groups of
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INTRODUCTION

Self-actualization is a psychological concept that represents the process of realizing and fulfilling one’s
potentia. It wasintroduced by Abraham Maslow asthe pinnacle of hishierarchy of needs, describing the
realization of one’s personal capabilities and creative potential. In the context of students, self-actualization
can be viewed asthe achievement of academic, social, and emotiona growth, which leadsto asense of
fulfillment and persond devel opment. The concept isespecialy significant in themodern educationd setting,
where students are not only expected to acquire knowledge but a so devel op critical thinking, emotional
intelligence, and adeep understanding of their persona goasand val ues.

Thejourney toward self-actualization isinfluenced by variousfactors, including individual traits,
environmenta conditions, and psychologica constructs. Among thesefactors, the conceptsof locusof control
and conservatism play pivotal roles in shaping a student’s approach to learning, personal development, and
decison-making.

Locus of Control refers to an individual’s perception of the factors that influence their life outcomes. It
isdividedintotwotypes: interna locusof control and externd locusof control. A personwith aninterna locus
of control believesthat their actions, decisions, and efforts determinethe outcomesintheir life. Conversdly, a
personwith anexterna locusof control attributestheir life circumstancesto externd forces, such asluck, fate,
or powerful others. Inthecontext of students, thosewith aninterna locusof control tend to takerespongbility
for their academic performance, persist intheface of challenges, and actively seek opportunitiesfor growth.
Ontheother hand, sudentswith anexterna locusof control may bemorelikey togiveupindifficult Stuations,
asthey may fed powerlessininfluencingtheir circumstances.

Conservatism, inapsychologica and behaviora sense, refersto aset of beliefs, values, and tendencies
that prioritizetradition, stability, and resstanceto change. It manifestsasapreferencefor familiar, conventiona
ideas and practi ces, often coupled with arel uctanceto embrace new or innovative approaches. In students,
conservatism may manifest in apreferencefor established educational methods, resistanceto new teaching
drategies, or hesitationin adopting progressiveattitudestoward learning. While conservatismisoften associated
with societd or political ideol ogies, itsinfluence on students can be more subtle, affecting their opennessto
new learning experiences, critica thinking, and adaptability in an academic setting.

Both locus of control and conservatism can significantly impact a student’s self-actualization process. A
sudent withaninterna locusof control islikely to haveaproactive approachtolearning, which dignswiththe
pursuit of self-actudization. Such gudentsaremorelikdy to takeinitiative, perd s through academic chalenges,
and devel op astrong sense of persona agency. On the other hand, studentswith an externa locus of control
may strugglewith motivation and saf-efficacy, asthey may not believethat their actions canlead to meaningful
outcomes. Thisbelief canhinder their devel opment and limit their ability to achieve salf-actuaization.

Similarly, conservatism may affect students’ openness to new experiences and their willingness to
challenge existing norms. Students who embrace conservative values may be moreinclined to adhereto
traditiona educationa methodsand resist innovativeteaching strategies. Thiscanlimit their opportunitiesfor
growth and self-actualization, asthey may missout on val uablelearning experiencesthat foster persona and
intellectual development. Conversely, studentswith amore open mindset may approach new ideaswith
curiosity and flexibility, alowing themto engagemorefully in the process of sdf-actudization.

Inthe broader context of education, understanding how locusof control and conservatism interact with
self-actualizationis crucial for educatorsand policymakers. Recogni zing the waysin which thesefactors
influence students’ attitudes toward learning and personal growth can help develop more effective teaching
strategies and support systems. By fostering an environment that encouragesinternal locusof control and
opennessto change, educators can hel p studentsunlock their full potential, facilitating their journey toward
sf-actudization.
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In this paper, we will explore the relationship between locus of control, conservatism, and self-
actudization among students, highlighting how thesepsychol ogica congtructs shapetheir educationa experiences
and personal growth. We will examine the ways in which students’ beliefs about control and resistance to
changeinfluencetheir ability to achieve self-actualization, and propose strategiesfor promoting amindset
conduciveto persona development in academic settings.

Review of Literature

Maslow, A. H.4(1943) in hissemina work laid the foundation for understanding self-actualization as
thehighest level of human needs. According to Mad ow, only after basi ¢ needs such as physiol ogica needs,
safety, love, and esteem aremet can anindividua strivefor sdf-actudization. Thistheory hasbeen foundationa
in educational psychology, asit suggests that students need a supportive environment that meetstheir
psychol ogical and emotiona needs beforethey can fully develop their potentia. Rotter, J. B.° (1966) inhis
work onlocusof control introduced the concept that individua swith aninterna locusof control believethelr
actionsinfluence outcomes, whereasthosewith an externa locusattributeoutcomesto externd factors. Inthe
context of education, studentswith aninternal locus of control are generally moremotivated, have better
academic performance, and engage more proactively intheir learning, asthey fedl they caninfluencetheir
successthrough effort. Thompson, L., & McBride, S.*° (2016) explored how |ocus of control influences self-
actualization among young adults. It findsthat studentswith aninternal locus of control tend to experience
higher levelsof self-actudization, asthey are morelikely to set goals, make proactive decisions, and take
responsibility for their growth. Studentswith an externa locusof control, however, often strugglewith self-
doubt and alack of motivation. Krause, S., & Boshoff, A.2 (2007) in hisdiscussed how conservative values
instudentsoften correl ated with resistance to change, making them less open to new educational experiences.
Studentswith conservative orientations tend to prefer traditiona teaching methods and arelesslikely to
engageincritical thinking or innovativelearning techniques, which may limit their ability to achieve self-
actualization. Ryff, C. D., & Singer, B.® (1996) in their research expands on Maslow’s idea by showing that
sdlf-actualizationisnot just about intellectua achievement but a so about psychol ogical well-being. Students
who areableto reach sdf-actuali zation aremorelikely to experience higher levels of happiness, self-esteem,
and emotiona well-being, which contributesto their overall successin academic and personal life. Schwartz,
S. J., & Zamboanga, B. L.2 (2008) highlighted the relationship between self-actualization and identity
development in college students. The study findsthat studentswho devel op astrong sense of autonomy and
commitment to their personal valuesaremorelikely to experience self-actuaization. Thisisespecidly true
when studentsare supported in environmentsthat encourage self-refl ection and independence. Schunk, D.
H., & Zimmerman, B. J.” (2008) linked locus of control to self-efficacy and academic motivation. They argue
that studentswho believe they have control over their academic outcomes (internal locusof control) aremore
likely to bemotivated, engagein self-regulation, and demonstrate persistence. These quaitiesare central to
the process of self-actudization, asmotivated studentsaremorelikely to pursuetheir persona and academic
godswith determination. Seiffge-Krenke, I.° (2000) examined how locusof control affectscoping strategies
among adol escents. It findsthat studentswith aninterna locusof control tend to usemoreeffective problem-
solving strategies and engagein proactive coping, which can lead to greater successin managing academic
stress. This, inturn, supportstheir journey toward self-actualization, asthey develop resilience and self-
efficacy intheface of chalenges. Cameron, J. D., & Geiger, R.! (2015) suggested that cognitiveflexibility, or
theability to adapt to new learning experiences, isnegatively correlated with conservative attitudes. Students
with conservative mindsetsmay resist changesin curriculum or teaching methods, which limitstheir ability to
adapt to new ideas and may hinder self-actualization. Students who are more open-minded, on the other
hand, show higher level s of adaptability and learning outcomes. Zimmerman, B. J.1* (2000)in hisownwork
on salf-regulated | earning exploreshow locus of control interactswith academic success. The study shows
that studentswho takerespons bility for their learning (internal locusof control) tend to have higher academic
achievement, asthey aremorelikely to employ self-regulatory strategies. This proactive engagement intheir
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learning processiskey to achieving salf-actualization, asthey demongtrate autonomy and resilience. Gottfredson,
L. S2(2002) linkedlocusof control to career devel opment and sdl f-actuali zation. He suggeststhat students
withaninternd locusof control aremorelikely to pursuecareer pathsaigned withther interestsand abilities,
whilethosewith an externa locusmay fedl constrained by external expectationsor societal norms. This
relationship highlightstheimportance of fostering aninterna locusof control to support self-actudizationin
students, particularly asthey make career decisions.

These studiesprovide acomprehensivel ook at thewaysinwhich locusof control, conservatism, and
self-actualization intersect and influence students’ growth, motivation, and academic success. Each of these
factors plays a vital role in shaping students’ attitudes toward their education and their potential for personal
development.

Objectives
The study intended to compare respondentsof (i) ILC and EL C groups, (ii) conservatismand liberal

groupson self-actualizationtrait of persondity, (iii) further, co-efficient of correlation was compared between
locusof control and conservatism.

Hypothesis

H, Therewill besgnificant difference between respondentsof internd locusof control group and externa
locusof control group on self-actualization measure.

H, Therewill besignificant difference between conservativeand liberal groups of respondents on self-
actudizationtrait of persondity.

H, Therewill besignificant correlation betweenlocusof control and conservatism.

Method of Sudy

SampleUsed: Thesampleiscongtituted by 200 under graduate respondentsequally divided into ILC
(N =100), ELC (N =100), conservative (N = 100) and liberal (N = 100) groups. They were selected from
urban Patnausing purposive sampling. Other than the conditions of research, they were matched so far as
practicable.
Tools Used
() A Persona DataSheet was used to get the necessary information about the respondents.
(i)  Locusof Control Scaleby R.N. Singhwas used to measureinternal and externd locusof control of the

respondents.

(i)  Self-actualization Inventory by K.N. Sharmawas used to measure sel f-actuali zation dimension of
psychologica empowerment.

Procedure

The scalesalong with PDS were empl oyed on the respondents and data were obtained according to
themanud. Thetreatment of the datawasdoneusingt-test andr-test. Therespondentsweredivided into two
groupsusing median cut. Therespondentsat and below median cut onlocus of control scewereplacedin
internal locusof control group (Group-1) and respondents bel ong to above the median valuewereplacedin
externa locusof control group (group-11) Similarly respondents at and above median value on conservatism
scdewereplacedinlibera group and respondents bel onging to bel ow median va uewereplacein conservative
group.

Results and Discussion
Table01: Sdf-actudization between respondents bel onging to internal locusof control (Gr-1) and external
locusof control (Gr-I1)

Dimensions Groups | N | Mean | SD | t-value| df P
Group-l | 100 | 27.17 | 6.81
Group-11 | 100 | 17.92 | 6.45 984 | 198 ] <01

Locus of Control
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Itisobviousfrom table-01 that locusof control hassignificant effect on self- actudization dimension of
psychological empowerment of the respondents (t = 9.84; df = 198; p<.01) The respondents of better
interna locusof control (Group-1) showed superiority over the respondents bel onging to better externd locus
of control (Group-11) Thusfirst hypothesisisconfirmed. Studentswith aninternal locusof control excel in
sdlf-actualization becausethey believethey areresponsiblefor their own successand persona growth. This
sense of control fosters motivation, goal-setting, persistence, and aproactive attitude key el ementsof self-
actualization. In contrast, those with an externa locusof control attribute outcomesto fate, luck, or others,
which canlead to passivity, low self-efficacy, and reduced drivefor achieving their fullest potential .

Table 02: Sdf-actudization between conservativeand libera groupsof respondents
Dimensions Groups N |Mean| SD |t-value| df P
Liberal 100 | 31.67 | 6.46

Conservalism "~ rvative | 100 | 27.94 | 587 | +24 | 198 <01

Theresultsdisplayedin table-02 clearly showed the significant difference between conservativeand
libera groupsof respondents significantly on self-actualization dimension (t = 4.24; df =198; p<.01) Thus
second hypothesisisconfirmed. Libera studentstendto excel over conservativestudentsin self-actudization
becauseliberd attitudesare often associ ated with opennessto experience, flexibility, creativity, and awillingness
to explore personal growth and change—all key components of self-actualization. Liberal individuals are
morelikdy to question norms, seek new experiences, and expressthar authentic selves. In contrast, consarvetive
sudentsmay prioritize conformity, tradition, and externd goprova, which canlimit thepursuit of inner potentia
and sdf-fulfillment.

Table3: Corrd ation between locus of control and conservatism

L ocus of Control
Conservatism | N ILC (N =100) ELC (N =100)
r df p r df p
Conservative | 100 | -0.316 | 98 | <.01| 0.349 98 <.01
Liberd 100| 0371 | 98 | <01 | —0.384 | 98 <.01

Itisclear from theresult table-3 that thereisasignificant correlation between locus of control and
conservatism [ILC Vs Conservatism: r =-0.316; df 98; p<.01; ILC Vs Liberalism: r = 0.371; df = 98;
p<.01; ELC Vs Conservatism : r = 0.349; df =98; p<.01; ELC Vs Liberalism: r =-0.384; df =98; p<.01)]
Thus, hypothesisno. (3) isretained. Thereexistsasignificant negative correl ation between conservatism and
internal locusof control because conservativeindividua s often emphasi zetradition, authority, and externa
socid structures, which may lead themto perceive control asresiding outsidethemsalves. They may attribute
outcomesto fate, societal norms, or powerful ingtitutions. Conversdly, asignificant positivecorreation with
externd locusof control arisesbecause conservativethinking canreinforcebelief in externa forcesguidinglife
events, reducing persona agency and autonomy. Thereexistsapositive correl ation between liberalism and
internal locus of control becauselibera individua soften val ue autonomy, personal responsibility, and self-
determination. They are morelikely to believe that they can shapetheir own destiny through choicesand
actions, aligningwithaninternal locus. Conversely, liberalism negatively correlateswith external locus of
control becauseliberd thinkerstypicaly rgect fatdism, rigid authority, and thebdlief that outcomesare controlled
by external forceslikeluck or powerful others.

CONCLUSIONS

(1) Internal locusof control ismore conduciveto self-actudization than external locusof control. Internal
locusof control group of studentsexcelled in self-actudization over externa locusof control group of

students.
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(i)

Liberal group of studentsare found more self-actuaized than conservativegroup of students.

(i)  Internd locusof control issignificantly and positively correlated toliberalism but negatively correl ated
to conservation. On the other hand, external locus of control scoreis positively correlated with
conservatism score scoreand negatively correlated to liberalism score.
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