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ABSTRACT

The present study was conducted on 150
female adolescents of Patna to compare their
academic achievement and adjustment inthe light
of familial factors (family relationship, size of the
family and sibling distance). It was hypothesized
that (i) sound and poor family relationship groups
of respondents, (ii) small and large sized family
groups of respondents and (iii) short and long
sibling distances groups of respondentswill differ
significantly in terms of academic achievement and
adjustment. For the verification of hypotheses, the
respondentswereadministered FRI and PDS. The
obtained data weretreated using t-test. Theresults
supported the hypotheses. It was found that sound
family relationship, small size of the family and

large sibling distance all were conducive to high
academic achievement and sound adjustment.
Thus, it was concluded that family relationship,
size of the family and sibling distance all are
significant contributor to both academic
achievement and adjustment.
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INTRODUCTION

Academic achievement and adjustment are
pivotal aspects of an individual’s development,
particularly during their formativeyearsin educationa
settings. Thesed ementsare shaped by amultitude of
6% factors, among which familia influences play a
ggnificantrole. Thefamily isoftenthefirst environment
where children are exposed to theva ues, norms, and
expectationsthat influencether educationa journey.
Familid factorsencompassawiderangeof variables,
including socio-economic status, parental education
levels, parenting styles, family structure, and home
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environment, all of which can significantly impact a child’s academic achievement and their ability to adjust to
the demandsof school life.

Academic achievement refersto the extent to which astudent successfully meetsthe academic goals
set by educational institutions, typically measured through grades, test scores, and overall performance.
However, itisnot merely the product of intellectua ability or individua effort but isprofoundly influenced by
external factors, particularly the family. A child’s ability to succeed academically is often intricately linked to
theresources, support, and expectations provided by thefamily unit. In thisregard, academic achievement
goesbeyond theimmediate cognitive abilities of the student and incorporatesabroader socio-cultural context.

Adjustment, on the other hand, refersto the process by which individual s adapt to and copewith the
challengesposed by their environment. Inthe context of education, adjustment involvestheemotiona, socid,
and psychol ogicd adaptations students makein responseto the academic and social demands of school life.
Effective adjustment includesthe devel opment of skillssuch asemotiona regulation, socid interaction, time
management, and resilience. Studentswho are well-adjusted tend to perform better academically, exhibit
higher level sof engagement, and demonstrate better coping strategiesintheface of stressor adversity.

Thefamily playsacentra rolein shaping both academic achievement and adjustment. The concept of
familial influence on a child’s academic life is multidimensional; encompassing direct and indirect factors that
affect the child’s learning experiences and school-related behaviors. Various familial factors can either facilitate or
hinder a child’s educational journey, shaping their academic success and emotional well-being in distinct ways.

Oneof themost prominent familid factorsinfluencing academic achievement and adjustment issocio-
economic status (SES). Familieswith higher socio-economic statustypically have accessto better educationa
resources, including private tutors, advanced technology, extracurricular activities, and enriching learning
environments. They areasomorelikely to have ahigher level of parental education, which often correlates
with better academic outcomesfor their children. Thesefamiliesmay aso placegreater emphasison academic
success, cregting an environment that fosters motivation and high academic standards. In contrast, children
fromlower socio-economic backgrounds may facenumerouschalenges, including limited accessto educationa
resources, financial stress, and alack of parental involvement dueto work obligationsor limited educational
backgrounds. These challenges can hinder both academic achievement and emotiond adjustment, aschildren
may experiencestress, low self-esteem, or feelings of inadequacy.

Parental involvement and parenting styles also play a critical role in a child’s academic success and
adjustment. Research hascons stently shown that childrenwhose parentsareactively involvedin their education
tend to perform better academically. Parentd involvement can takemany forms, from hel ping with homework
to attending parent-teacher conferencesor encouraging participation in school events. Additionally, the manner
inwhich parentsengagewiththeir children academicdly can vary dependingonther parenting tyle. Authoritative
parenting, characterized by warmth, support, and clear expectations, isgenerdly associated with better academic
outcomes and healthier adjustment. In contrast, authoritarian parenting, marked by strict disciplineand low
emotiona support, can lead to academic stressand emotiona difficulties. Conversaly, permissive parenting,
withitslenient gpproach and lack of structure, may result in lower academic motivation and poor adjustment
dueto alack of boundariesand expectations.

Family structureisanother important factor in the academic achievement and adjustment of children.
The presenceof both parentsinthe household, the quality of parentd relationships, and family dynamicsall
play crucial roles in shaping a child’s school experience. Children from two-parent households may benefit
from the emotional and financial support provided by both parents, potentially |eading to better academic
performanceand emotiona stability. However, family structures such assingle-parent householdsor families
experiencing divorce can pose unique challenges. Children from single-parent families, for example, may
experiencefinancial strain, limited accessto resources, or emotional stressrelated to the absence of one
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parent, which can affect their academic achievement and adjustment. Itisimportant to notethat whilefamily
structure can present challenges, itistheoveral quality of familial relationships, rather than structureaone,
that most significantly influences a child’s well-being and academic outcomes.

Thehomeenvironment, including the physica and emotiond climateof the household, isanother crucia
factor affecting academic achievement and adjustment. A supportive homeenvironment, characterized by
open communication, encouragement, and a focus on education, can enhance a child’s academic performance
and emotiona resilience. On the other hand, ahome environment marked by neglect, conflict, or instability
can create barriersto both academi c success and emotiona well-being. Children who grow upin homeswith
highlevelsof conflict or dysfunction may strugglewith anxiety, depression, or behaviora problems, which can
interferewith their academi c engagement and adjustment to school life. Furthermore, children from homes
that prioritize education and encouragereading, intellectua curiosity, and learning are morelikely to perform
well academicdly.

Culturd factorsasointersect withfamilid influences, asfamily va uesand expectationsregarding education
canvary sgnificantly acrossdifferent cultura contexts. For example, in somecultures, academic achievement
isviewed asacollectivefamily goa, with high level sof parentd involvement and expectationsfor success. In
other culturd contexts, theremay belessemphas sonformal education, and children may receivelesssupport
in terms of academic encouragement or resources. Understanding the cultural background of a child’s family
can provideimportant ingghtsinto their educationd experiencesand adjustment.

Inconclusion, familia factorsare crucia determinantsof both academic achievement and adjustment.
The socio-economic status of thefamily, parental involvement, family structure, parenting styles, home
environment, and cultural factors all play significant roles in shaping a child’s educational experience. While
these factors can provideimportant resources and support, they can a so present challengesthat hinder a
child’s academic success and emotional adjustment. As such, a comprehensive understanding of how familial
factors interact with a child’s academic life is essential for educators, policymakers, and mental health
professional sworkingtofoster positive educational outcomes and emotional well-beingfor students.

Review of Literature

Sirin, S. R. (2005) reviewed theimpact of socio-economic status (SES) on academic performance,
emphasizing how SESaffectstheresourcesavailableto children, their exposureto academic opportunities,
and their ability to copewith school stressors. Thereview concludesthat children from higher SESfamilies
tend to have better academic outcomesdueto better accessto resourcesand parental support. Jeynes, W.H.
(2005) synthes zed over 70 studiesthat examinetherel ationship between parental involvement and academic
achievement. Thereview found astrong positive correl ation between parental involvement and academic
success. It highlightstheimportance of both emotiona and academic support from parents, particularly in
middleand high school years. Amato, P. R. (2001) explored how different family structures(e.g., two-parent
families, single-parent families, divorced families) influence academic outcomes. The study concludesthat
childrenfrom two-parent familiestend to perform better academicaly, but the quaity of thefamily environment
(e.g., conflict levels) isamoreimportant determinant than family structure alone. Baumrind, D. (1991)
categorized parenting stylesinto four main types:. authoritative, authoritarian, permissve, and neglectful. Her
review indicates that authoritative parenting—characterized by warmth, structure, and clear expectations—is
most beneficial for children’s academic achievement and social adjustment. The review found that children of
authoritative parentstend to have better academic outcomes and fewer behavioral issues. Conger, R.D., &
Conger, K. J. (2002) discussed how the quality of family functioning, including emotional support,
communication, and conflict resolution, affects children’s adjustment to school and social environments. The
review suggeststhat dysfunctiond family environments, characterized by conflict and poor emotiona support,
contributeto poor academic performance and emotional difficulties. Eccles, J. S., & Harold, R. D. (1993)
reviewed highlightsthe complex relationship between family factors and both academi c achievement and
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social adjustment. They argue that family members, particularly parents, influence children’s achievement
expectations, academic attitudes, and the resources available to them. The study emphasizes how parents’
beliefs about education and their involvement in their child’s academic life are crucial for success. Chao, R. K.
(1994) reviewed focuseson theroleof cultura context in parenting practicesand their subsequent effectson
children’s academic performance. Chao’s study compares Chinese and Western parenting styles and finds
that whileWestern culturesemphasi ze independence and autonomy, Chinese parenting tendsto emphasize
control and academic diligence. Both cultural approaches can lead to academic success, though they may
affect emotional adjustment differently. Haveman, R., & Wolfe, B. (1995) reviewed theliterature on how
parental education influences children’s academic achievement. The authors argue that parents with higher
education levelsaremorelikely to provideanintellectually stimul ating environment, set higher academic
expectations, and be more involved in their child’s education, which leads to higher academic performance.
McLoyd, V.C. (1998) reviewed focuses on how economic stress within families affects children’s academic
performance. Families experiencing economic hardship often face additiona challenges, including lower
educationa expectations, |lessemotional support, and fewer academic resources. Thiseconomic strain can
hinder children’s ability to adjust socially and emotionally and can significantly lower their academic achievement.
Cummings, E. M., & Davies, P.T. (2002) reviewed explores the impact of family conflict on children’s
adjustment in school and their academi ¢ performance. The study found that children exposed to high level sof
conflict within thefamily often strugglewith emotional regulation and have moredifficulty concentratingon
their studies, leading to | ower academic achievement and increased behaviord problemsinschool. Lamb, M.
E. (2010) reviewed examinesthe growing body of research on therole of fathersin child devel opment and
academicachievement. Whilemothersaretraditiondly viewed asthe primary caregivers, thisstudy underscores
the importance of fathers’ involvement in their children’s academic life. It concludes that fathers who are
actively engaged intheir children’s education positively influence their academic success and social adjustment,
particularly in middlechildhood and adolescence.

It isclear that academic achievement and adjustment amongst students have not been extensively
studied in context of variablesunder reference especially in context of Patna(Bihar). So, thestudy.

Objective
The present study intends to compare academi c achievement and adjustment of studentsin terms of
familid factors(family rdationship, Szeof thefamily and sibling distance).

Hypothesis
H, Soundand poor family relationship groupsof respondentswill differ significantly intermsaacademic
achievement and adjustment.

H, Smdlandlargeszedfamily groupsof respondentswill differ Sgnificantly intermsof academicachievement
and adjustment.

H. Short andlong sibling distances groupsof respondentswill differ significantly intermsof academic
achievement and adjustment.

Method of Sudy
Sample

The sample comprised of 150 femal e adol escents sel ected from among + 2 high school of urban Patna
based on incidenta -cum-purposi ve sampling technique. Other than therequired condition, they werematched
sofar aspracticablein respect of sex, inhabitation etc.

Tools Used
1. Persona datasheet was used to seek the personal information about the respondents.
2. Family Rdationship Inventory by GP. Sherry and J.C. Sinhawas used to measurefamily relationship
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3. Hindi Adaptation of Bell’s Adjustment Inventory by Mohsin and Shamshad was used to measure
adjustment.

4.  AcademicAchievement was taken as the average of two successive annual school examination’s results.

Results and Inter pretations

Table01: Comparison between respondents of sound and poor family relationship groupson themeasure
academic achievement and adjustment

Variables Family Relationship t-values P

Sound (N=68) | Poor (N=82) | (df=148)

Mean | SD | Mean | SD

Academic Achievement | 67.72 | 546 | 59.75 | 6.39 8.22 <.01

Adjustment 54.16 | 539 | 67.14 | 6.51 8.23 <.01

Theresults based on thetable-01 clearly revea ed the significant influence of family relationship on
academic achievement and adj ustment respectively. The means on academi c achievement (Mean = 67.72)
by sound family rel ationship group of femal e adol escent respondentswas higher than the mean on academic
achievement (Mean = 59.75) by poor family relationship group of femal e adol escents. Thet-value between
the meanswasfound significant (t=822; df=148; P<.01). Studentsbel onging to sound family rel ationship
group exced inacademic achievement over thosefrom poor family rel ationship group because supportiveand
positivefamily interactions provide emotiona security, motivation, and guidance. Thisnurturing environment
fosters better concentration, confidence, and encouragement, all of which contributeto higher academic
performance. Further, Mean on adjustment (M ean = 54.16) by sound family relationship iscomparatively
lower than the mean (Mean = 67.14) by poor family rel ationship group of female adolescent. Thet-value
between the meanswas found significant (t=8.23; df=148; P<.01). Students belonging to sound family
relationship group excel in adjustment over thosefrom poor family relationship group because supportive,
trusting family bonds provide emotiona security and effective communication. Thisnurturing environment
hel ps students devel op better coping skills, self-confidence, and social competence, enabling smoother
adaptationto challenges compared to studentsfrom conflicted or unsupportivefamilies.

Table02: Comparison between small and large sizefamily groups of students onthe measure academic
achievement and adjustment

Variables Size of the Family t-values P
Small (N=105) | Large (N=45) | (df=148)
M ean SD Mean | SD
Academic Achievement | 66.82 | 6.15 | 59.77 | 3.06 9.40 <.01

Adjustment 56.29 | 598 | 63.38 | 3.04 9.40 <.01

Thedggnificanceof influenceof szeof thefamily (familid factor) on academic achievement and adjusment
has been displayed inresultstable-02. Itisclear that small (N=105) and large (N=45) sized family group of
fema e adolescentsdiffered significantly interms of academic achievement and adjustment respectively. The
mean on academic achievement (Mean =66.82) by small family sized group of adolescentsishigher than the
adolescents (Mean=59.77) belonging to large sized family group. Thet-va ue between themeanswasfound
significant (t=9.40; df=148; P<.01). Studentsfrom small familiesexcel in academic achievement over those
fromlargefamiliesbecause smaller familiesoften providemore parental attention, resources, and support per
child. Thisfocused environment promotes better |earning opportunities, guidance, and encouragement, while
larger familiesmay face resource dil ution and divided attention, aff ecting academic performance. Further,
fema eadol escentsbe onging to small sized family group excelled with lower mean (Mean=56.29) over large
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sized family group of femal e adol escents group with higher mean (Mean = 63.38) intermsof manifesting
sound adjustment. Thet-val ue between the meanswasfound significant (t=9.58; df=148; P<.01). Students
from amdl familiesexcd inadjustment over thosefrom largefamiliesbecause smdler family szesoftenalow
for more parenta attention, resources, and emotiona support. Thisfocused carefostersbetter communication,
guidance, and stability, hel ping students devel op stronger coping skillsand socid adjustment compared to
thoseinlarger familieswhereresources and attention may bedivided.

Table03: t-va uevisudizing the difference between means of short and long sibling distances groups of
respondents on the measures academi c achievements and adjustment
Variables Sibling Distances t-values P
Short (N=95) | Long (N=55) | (df=148)
Mean SD Mean | SD
Academic Achievement | 61.19 | 6.13 | 66.05 | 4.18 5.78 <.01

Adjustment 63.76 | 6.03 | 56.35 | 4.02 8.72 <.01

It isclear from the result table-03 that sibling distance has significant influence on both academic
achievement and adjustment respectively. The mean on academic achievement (Mean = 61.19) by short
sibling (N=95) distancegroup of femal e adolescentsgroupsis|ower than the academi c achievement (Mean
=66.05) of femal e adol escents belonging tolong sibling distance group. Thet-vaue (t=5.78; df=148;p<.01)
sharing the significance of difference between the meanswasfound significant. Thus, long sibling distance
boosted up and short sibling distance interfereswith academi c achievement Adol escent studentswith long
sibling distancesexcel in academic achievement over those with short sibling distances because wider age
gapsoftenreducesblingrivary and competition, alowing for moreindividud attentionfrom parents. Thiscan
create asupportivelearning environment and fewer distractions, hel ping older siblingsfocusbetter on their
studies. Further, it isclear from the sametabl e-03 that femal e adol escents bel onging to long sibling distance
group manifested sound adjustment with mean (M ean = 56.35) ascompared to femal e adol escentsbelonging
to short sibling distancewith higher mean (Mean = 63.76). Thet-val ue showing significance of difference
between means of thetwo groupswasfound significant (t=8.72; df=148;p<.01). Adol escent studentswith
long sibling distancesexcel in adjustment over those with short sibling distances because greater age gaps
often reduce sibling rivalry and competition. Thisalowsfor moreindividual attention from parentsand
opportunitiesto devel op independence, leading to better emotional regulation and socia skillscompared to
closely spaced siblingswho may face more conflictsand shared pressures.

CONCLUSIONS

(i) Family pathology issignificant contributor to academic achievement. Sound family relationshipis
conduciveto high academic achievement and vice-versa.

(i)  Family relationship significantly contributesadjustment. Sound family rel ationship leads sound
adjustment among femal e adol escents.

(i)  Small sizeof thefamily leads higher academic achievement and vice-versa.

(iv) Smdl sizeaof thefamily contributessignificantly to sound adjustment among fema e adolescents.
(v)  Longsblingdistancesamong femal e adol escents|ead high academic achievement.

(vi) Largesibling distanceleads sound adjustment among femal e adol escents.

REFERENCES

1. Amato, P. R. (2001) Theimpact of family structure on the academic achievement of children,
Sociological Quarterly, 42(3), 397-420. https://doi.org/10.1111/j.1533-

8525.2001.tb00097.x
October to December 2025 www.shodhsamagam.com Impact Factor
A Double-Blind, Peer-Reviewed, Referred, Quarterly, Multi SJIF (2025): 8.019 1635

Disciplinary and Bilingual International Research Journal



ISSN : 2581-6918 (E), 2582-1792 (P)
Year-08, Volume-08, |ssue-04

Pushpanjli
SHODH SAMAGAM Page No. 1630 - 1636

2.

10.

11.

Baumrind, D. (1991) Theinfluence of parenting style on adol escent competence and substance use,
Journal of Early Adolescence, 11(1), 56-95. https://doi.org/10.1177/02724316
91111004

Chao, R. K. (1994) Beyond parenta control and authoritarian parenting style: Understanding Chinese
parenting through the cultural notion of training, Child Development, 65(4), 1111-
1119. https://doi.org/10.2307/1131308

Conger, R. D. & Conger, K. J. (2002) Resiliencein African American children from single-parent
families: Theroleof familia processesand socia context, Family Relations, 51(4),
351-363. https://doi.org/10.1111/].1741-3729.2002.00351.x

Cummings, E. M. & Davies, P. T. (2002) Effectsof marital conflict on children: Recent advancesand
emerging themesin process-oriented research, Journal of Child Psychology and
Psychiatry, 43(1), 31-63. https://doi.org/10.1111/1469-7610.00003

Eccles, J. S. & Harold, R. D. (1993) Parent involvement in schools: Perspectivesfrom psychology
and sociology, Educational Psychologist, 28(1), 45-63, https.//doi.org/10.1207/
s15326985ep2801 5

Haveman, R. & Wolfe, B. (1995) The determinants of children’s attainments: Areview of methods
and findings, Journal of Economic Literature, 33(4), 1829-1878. https.//doi.org/
10.1257/jel .33.4.1829

Jeynes, W. H. (2005) Parentd involvement and academic achievement: A meta-anaysis, Educational
Psychology Review, 17(2), 231-244. https.//doi.org/10.1007/s10648-005-5054-y

Lamb, M. E. (2010) Theroleof fathersin child devel opment (5thed.), Wiley, Hoboken, New Jersey.

McLoyd, V. C. (1998) Socioeconomic disadvantage and child devel opment, American Psychologit,
53(2), 185-204. https://doi.org/10.1037/0003-066X .53.2.185

Sirin, S, R. (2005). Theinfluence of socioeconomic status on academic achievement: A meta-anaytic
review, Review of Educational Research, 75(3), 417-453. https.//doi.org/10.3102/

00346543075003417
kkkkkkk*k
October to December 2025 www.shodhsamagam.com Impact Factor
A Double-Blind, Peer-Reviewed, Referred, Quarterly, Multi SJIF (2025): 8.019 1636

Disciplinary and Bilingual International Research Journal



